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ABSTRACT
The purpose of this study is to determine the total quality management on teacher professional development in
secondary schools in Gharbia Governorate in Egypt. The study involved 66 respondents (47.4 % male & 52.6 %
female) secondary school teachers’. The questionnaire consists of both Arabic language as well as English
language. It consists of 28 items which includes Create Constancy of Purpose for Improvement (3 items), Adopt
the New Philosophy (4 items), Improve constantly (4 items), Institute Training on The Job (9 items), Institute
leadership (4 items) and Drive out Fear (4 items) subscales. This instrument was developed to assess the
relationship between total quality management on teacher professional development in secondary schools. Data
were analysed using frequency, percentage, independent t-test, ANOVA and Pearson Correlation test. The study
found that no difference between gender and experiences on professional development. In additional, it was found
that out of six dimension of Create Constancy of Purpose for Improvement, Adopt the New Philosophy, improve
constantly, Institute Training on The Job, Institute leadership and Drive out Fear have positive relationship on
teachers’ professional development. Finally, based on the finding of this study, I wish to suggest that for an
improvement future researcher should carry out similar study not only in Gharbia state but also generally in
Egypt. Besides, it recommended that should be encourage teachers of secondary school to attend training course
and learn recent research and educational studies by providing financial and moral incentives. On the other hand,
seminars could be held for high school teachers in order to improve their attitudes and perspectives towards
professional development.
Keywords: Total Quality Management, Teacher Professional Development, Secondary School, Gharbia
Governorate.
I. BACKGROUND OF THE STUDY
Total quality management in education is the role of the school management, teachers to become effective in the
schooling system in teaching and learning process (Yildiz, 2006). Total Quality Management (TQM) is an idea
and set of guiding principles and a knowledge that shows the fundament of a continuously improving school and
other institution (McCulloch, 2013). Total Quality Management (TQM) is the adoption of quantitative methods
and human resources to enhance both services supplied and material to the institutions (Capezio & Morehouse,
2013). It involves standard school structure with well-furnished classrooms, good laboratories, update the library,
instructional materials and devoted staff and conducive environment that makes teaching and learning very
effective in schooling system (Ozevren, 2000).
In another word, Total Quality Management (TQM) in education has a significant role towards enhancing the
standard of education in providing skilled and professional teachers (Bostan, 2005). It is unanimously accepted
that the excellence of education of any state determines by the quality of its citizens’ education. The latter is
mostly resolute by their educational system of the nation, which in turn is decided by the quality of teachers
(Aydin & Senturk, 2007). Thus, the real dynamic forced of education is the teachers. TQM embrace changes of
teaching tradition, that the teachers require a conducive environment with instructional facilities and resources to
discharge their duties in a systematic manner (Ozevren, 2000).
In Egypt, the establishment of secondary education and its role in promoting total quality management and teacher
professional development requires to fulfill with a huge number of teachers through full-scoped professional
development. For the reason that, a lot of college graduates from colleges of education are engaged every year by
the government schools in Egypt but most of these graduates newly hired are not prepared for their professional
careers (Galal, 2002; Harmer, 2007).
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In light of this, the Middle East and North Africa Organization for Economic Co-operation and Development
(MENA-OECD) in 2010 hinted that no teaching certification or special teacher qualification is required for a
teacher in Egypt but university degree in relation to their specializations or the subject they taught in the school.
Consequently, professional development of teachers becomes a serious component in creating of teachers’ skilled
and ability profession (Bowman, Donovan, & Burns, 2000; Emery, 2012) that eventually might provide students
with a high-quality education. Students require teachers with skilled and competency who are capacitated for
preparing students to be life-long and self-directed learners (OECD, 2005).
However, the in-service training was also considered as a threat affecting teachers in this area on their professional
development. Nevertheless, the in-service teachers characteristically have relied on their definite experience on
the job and in their opinion of their colleagues for improving their personality, however, the practical reality
remains challenging. Megahed (2002) pointed out that the MOE fails to provide a suitable system for teacher
professional development programs. Also in Egypt, the failure of the government to establish a sound total quality
management framework for effective enhancement in secondary school education is among the banes that serve
a deterrent to the development of secondary education in the country.
Moreover, the teacher professional development is the official in-service training to improve the content
knowledge and informative skills of teachers are broadly regarded as a significant means of improving and
upgrading teaching and learning process. However, there is countless intervention from Ministry of Education in
Egypt towards involving teacher professional development in their program, but, there are still some obstacles
that are disturbing the teachers’ professional development in secondary schools of the country. This research tends
to examine the total quality management on teacher professional development in secondary schools in Gharbia
Governorate in Egypt.
Several studies have shown the relevance of adopting teacher professional development to improve a range of
training encounters in the teaching career (Kagoda & Ezati, 2014). Moreover, in the context of total quality
management, it is observed that secondary schools in Gharbia Governorate over the years have faced some hurdles
such as inadequate facilities for effective teaching and learning, lack of maintenance of existing structures,
absence of commitment from the teachers, weak teamwork, poor communication system, paucity of funds, weak
performance of students especially in external examinations. These factors have attributed some privilege for
parents to enroll their children in private international schools for positive educational outcomes.
Nevertheless, one possible suggestion for improving this quality of education hinged on the application of the
ideals of total quality management in secondary school administration in Gharbia Governorate. In the context of
teacher professional development in Ghrabia secondary schools, there are shortcoming as it appears not to be a
priority list on the agenda in the Ministry of Education in Ghrabia. The MOE only organize a training when the
need arises, within a few days with less impact on teachers. As a result, teachers are left to plan for their own
TPD. Society expects the teachers to carry out the role of developing their learners in terms of the physical,
intellectual, social and moral well-being as parts of teacher’s obligations in a teaching career. This implies that
teachers require adequate professional training for all around developing in the teaching profession. Recently,
teachers in Gharbia Government secondary schools have not conceptualized professional development in its
varied nature and very few of these teachers have been motivated to attend professional development
accomplishments excluding promotion from one level to a new level. The question basically to determine the total
quality management on teacher professional development in secondary school administration, teaching and
learning in Gharbia Governorate. Besides, most studies on total quality management and teacher professional
development are limited in the literature concerning Gharbia Governorate secondary school and this present study
will fill the gap in determining the level of total quality management on teacher professional development in Egypt
and Gharbia Governorate in particular.
Research Objectives
The main research objective of this study is to determine the total quality management on teacher professional
development in secondary schools in Gharbia Governorate in Egypt. In the context, the specific objectives are:
1. To identify the level of total quality management and teacher professional development in
Gharbia Governorate in Egypt.
2. To determine gender and experiences differences in total quality management and teacher
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3. To examine the relationship among Create Constancy of Purpose for Improvement, Adopt the New Philosophy,
Improve Constantly, Institute Training on The Job, Institute leadership, Drive out Fear toward total quality
management.
Research Questions
These are the research questions for the study:
1. Is there any level of total quality management and teacher professional development in Gharbia Governorate?
2. Is there gender and experiences differences in total quality management and teacher professional development?
3. Is there a relationship among Create Constancy of Purpose for Improvement, Adopt the New Philosophy,
Improve Constantly, Institute Training on The Job, Institute leadership, Drive out Fear toward total quality
management?
Research Hypotheses
The following research hypotheses guided the study.
H1. There is no significant difference between genders on teacher professional development in secondary schools
in Gharbia Governorate in Egypt.
H2. There is no significant difference between experience on teacher professional development in secondary
schools in Gharbia Governorate in Egypt.
H3. There is no relationship between Create Constancy of Purpose for Improvement and teacher professional
development in Gharbia Governorate in Egypt.
H4. There is no relationship between Adopt the New Philosophy and teacher professional development in Gharbia
Governorate in Egypt.
H5. There is no relationship between Improve Constantly and teacher professional development in Gharbia
Governorate in Egypt.
H6. There is no relationship between Institute Training on The Job and teacher professional development in
Gharbia Governorate in Egypt.
H7. There is no relationship between Institute leadership and teacher professional development in Gharbia
Governorate in Egypt.
HO8. There is no relationship between Drive out Fear and teacher professional development in Gharbia
Governorate in Egypt.
Novelty
The study is intended to offer a significant contribution in the areas of filling research gap, contribution to the
body of knowledge and assisting the Tanta state ministry of education in implementing total quality management
for teacher professional development in the state. The findings of the study would also assist the educational
stakeholders and policy makers in Egypt and specifically Gharbia Governorate. The findings would aid both the
staff of the Ministry of education, principals, teachers, educational planners and the entire students.
Several studies were conducted on TQM and other issues like training, capacity building in different places such
as Chanda et al (2015) focus on Analysis of TQM in Practices on Zambian secondary school a survey in Lusaka
district. This study viewed on TQM in secondary schools in Lusaka Zambia. Lunenberg (2010), while this study
focusses on TQM, applied to school which based on a conceptual framework for analyzing TQM in achieving a
high standard in schools based on Edwing Deming advocacy. Meanwhile, the Redmond (2008); Toremen and
Karakus (2007) they have focused on TQM in Primary school in Turkey which centered on primary teachers.
Though, this study focuses on TQM on teacher professional development in secondary in Gharbia Governorate in
Egypt. There were limited studies that focus on this direction. The essence of this study is to fill the gap that was
not conducted by the previous researchers.
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The findings will be useful to the Ministry of Education in particular in understanding the importance of total
quality management and teacher professional development through training in secondary schools. This would
assist them to revisit the policies on teacher training and development for yielding a positive result. However, the
study will benefit principals and school management in designing teacher professional development (i.e. seminars,
workshops and external training or study leave) for the betterment of education and attainment of mission and
vision of secondary education in Tanta. It will also be useful to the schools’ management in the areas of
professionalism in total quality management in terms of service delivery in their respective schools, departments
under their supervision. It would also aid the teachers in providing them with the literature on the effect of total
quality management on teachers’ professional development.
2. METHODOLOGY
Theoretical Framework
This study adopted the total quality management theory of Deming principles (1986) which greater management
thinker in the quality field was extensively acknowledged in his study. He is of the idea that supports the method
of continuous improvement of organization and individuals themselves, with regards to their relationships,
products and service and processes. He believes in teamwork and continuous improvement. Deming's work and
writing constituted a philosophy of management in the context of total quality management that focuses on quality
and continuous improvement with much wider influence (Redmond, Curtis, Noone & Keenan,2008).
In this current study six out of the fourteen key principles expounded by Deming and modified by Lockwood
(1992). Because they were extremely connected to total quality management and teachers′ professional
development in secondary schools. These encompass 1. Adapt a new philosophy by management learning, 2.
Institute training on the job, 3. Institute leadership, 4. Eliminate slogans, exhortations, and targets, 5. Institute a
vigorous program of education and self-improvement and 6. Put everybody in the organization to work to
accomplish the transformation top management commitment to action. The Deming approach of TQM support on
a constancy of purpose to the realities of its environment. Consequently, The TQM framework was adopted by
Deming approach is a new philosophy in explaining customer satisfaction via constant development for the
efficient and effective element of the organization and its processes (Sichinsambwe, Mwanza & Nawelwa, 2015).
As hinted by Bonstingl in 1992 said the most important to education quality is the four Pillars of Total Quality
Management which is fit with the six principles. The four pillars Self-Evaluation, Continuous improvement,
System of ongoing process and Leadership, Synergistic Relationships, and Improvement are four main pillars.
Deming (1986) believes that inadequate quality of effective services emanates from difficulties in the process of
production. To accomplish quality, one shall eradicate the needs for inspection by building quality into the product
(or service) at the initial stage. Even 100 percent inspection does not assure quality. Quality comes from improving
the process, not evaluating the output after the fact (Bonser, 1992).
In conclusion, there are some limited studies conducted on the TQM and its effect on professional development
in teacher education in Egypt. The goal of this study is to fill the gap that was not been fulfill before and the study
indicates that professional capacity building and professional development would ensure efficiency and enhance
TQM. This study differs with the above because the bottom line of the study is to ascertain the TQM on teacher
professional development in Gharbia Governorate secondary schools, this study is basically on secondary schools’
teachers on professional capacity development. This study differs from the previous one.
Population
The purpose of the study was to investigate the relationship between total quality management and secondary
teachers’ professional development in Gharbia state in Egypt. Hence, the population of the study comprised of all
teachers from secondary schools in Gharbia Governorate. According to the Ministry of Education in Tanta, there
are 99 secondary schools and 2,262 teachers who were permanent staff in these secondary schools.
Sample and Sampling Technique
The sample of the study was based on Simple random sampling technique through randomization to guarantee
the provision of balanced information. In this study, teachers will be selected from the population of the teachers.
Since this research has a fewer sample. Simple random sampling technique will be used to select teachers 100 as
a sample for the study.
Instrumentation
The survey questionnaire was designed in both the Arabic and English language the questionnaire was translated
to the Arabic language using the back-to-back method in order to ensure that no changes in meaning happened.
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First, the questionnaire was written in English and then was translated into Arabic to be easier for the respondents
to understand if the questionnaires were posed in the Arabic language and this would motivate them to respond to
the survey. The study used Bonstingle (1992) Survey Instrument to collect the data on Total quality management
in education regarding teachers’ professional development of the secondary school. The essential of this
instrument divided to 84 items made by Bonstingle’s formulation of Demming’s 14 points of Total Quality
Management in Education. All the items belong to 14 points are to be evaluated by a five-point Likert scale
ranging from (1) Strongly Disagree (2) Disagree (3) Moderate Agree (4) Agree (5) Strongly agree. In the current
research, six from Deming fourteen points consisting of 28 items divided into six dimensions were taken because
they were extremely connected to professional development (Mukhopadhyay, 2006). They were Create constancy
of purpose, Adopt new philosophy, improve constantly, Institute training on the job, Institute leadership and Drive
out fear. Consequently, every person will work efficiently and effectively for his or her institution.
Conceptual Framework
Based on the literature and theories, the researcher conceptualized the total quality management to have direct
bearing with teacher professional development in secondary schools in Gharbia Governorate. The dimensions for
total quality management on teacher professional development are Gender, Experience, Create Constancy of
Purpose for Improvement, Adopt the New Philosophy, Improve Constantly, Institute Training on The Job,
Institute leadership and Drive out Fear.

Gender
Experience
Create Constancy
of Purpose for
Improvement
Adopt the New
Philosophy
Improve Constantly

Teacher
professional
development

Institute Training
on the Job
leadership
Drive out Fear
Source 1.1: Developed by the Researcher, 2018.
Definition of Terms
The following terms were defined in this thesis as follows:
Total Quality Management:
Total Quality Management (TQM) is a method to encourage the efficiency and dynamism of business in a general
context. It is essentially a way of creating and engaging the whole organization; each department, every individual
at every level and all activity. TQM is considered as an incorporation of several processes describing the
behavioral dynamics of an organization (Lakhe and Mohanty, 1993). The TQM deals with the whole system that
the entire process is carried out in attaining customers or beneficiary with competence and efficiency.
Total quality management in education is focused on the requirement of the school administrators, teachers to be
effective in teaching and learning process. This would ensure effective and proficient teaching and learning
process for yielding a positive outcome.
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Teacher Professional Development:
Means teachers’ learning, as to do with how the teacher acquired knowledge and how what they acquired is useful
in supporting the learning of students. Teacher professional development is the process of training teachers in
professional skills to meet up the challenges in their career. This is ongoing and integrating a constructivist
approach, based in school and be entrenched in the teachers’ work (Pimentel and McNeil, 2013). This
encompasses considering teachers as active learners (McLaughlin and Zarrow, 2001) who are involved in the
actual tasks of teaching, observation, evaluation, and reflection (Villegas-Reimers 2003).
Teachers: Means a person with a certificate to teach in Secondary school. A teacher is a person who helps others
to acquire knowledge, competences or values in either basic educational institution like a primary and secondary
school or at the college level.
Secondary School:
Means a level of education above the primary school. This is the high school above and below-tertiary institutions
that help the primary pupil to further their education before they enter into university or polytechnic and college
of education.
Gharbia Governorate:
Means a state in the Republic of Egypt. It is the fifth largest city in Egypt that placed in the north of the country,
north of Monufia Governorate, and south of Kafr El Sheikh Governorate. Its capital is Tanta. people residing in
the governorate was 4,751.865
III. FINDINGS
Introduction
This chapter revealed and report the findings of the study and analysis of instrument conducted. All data were
analyzed using a statistical package of social science (SPSS version 22.0). The findings will be presented
according to a statistical test that was made. Interpretations of the finding are distributing to two major parts. The
first part described the descriptive statistics used for analyzing the demographic characteristics of the respondents
which include analysis of frequency and percentages. The second part describes the result of inferential statistics
used for hypothesis testing which include T-Test, ANOVA, and Pearson correlation.
Respondents profile
This section shows descriptive data that will give an overall description of the results. Findings discussed were
gained from the instruments managed by the researcher. Elaborate analysis and testing of hypotheses will be an
execution in the statistical analysis section.
The current study included 75 secondary school teachers in Gharbia Governorate in Egypt. They were randomly
chosen. This descriptive data highlighted and emphasize respondents’ profile whence their gender and experiences
to determine gender and experiences differences in total quality management and teacher professional
development among secondary school teachers in Gharbia Governorate in Egypt.
Respondents’ Distribution Based on Gender
According to table 4.2.1 research respondents comprised (N =33) male teachers (47.4 %) and (N =42) female
teachers (52.6 %). This presented the frequency of female teachers were more than male teachers.
Table 4.2.1: Respondents’ Distribution Based on Gender
Gender
Frequency
Male
33
Female
42
Total
75

Percentage (%)
47.4
50.6
100

Respondents’ Distribution Based on working Experiences
As shown in the table below 32.9% (N=26) of the respondents had between 6-10 years of working experiences,
25% (N=18) of the respondents had between 1-5 years of working experiences. Also, 22.4 (N=16) of the
respondents had between 11-15 years of working experiences and 19.7% (N=17) of the respondents had between
16-20 years of working experiences. The most of the respondents have had between 6-10 years in service.
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Experiences
Frequency
1-5
18
6-10
26
11-15
16
16-20
15
Total
75
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Percentage (%)
25
32.9
22.4
19.7
100

Research Findings Based on Research Question and Research Hypotheses
As mentioned earlier, there were three research questions that established eight hypotheses in this current study.
Therefore, this section displays the findings of hypotheses testing based on the relevant research question and
research hypotheses.
Hypothesis 1:
H1. There is no significant difference between genders on teacher professional development in secondary schools
in Gharbia Governorate in Egypt.
Hypothesis H1 was tested by using independent T-Test. In the current study, the mean difference and it is
significant level was set at p<.05.
Based on table 4.3.1 Levene’s Test was not significant (p>.05). The result shows that there is equally assumed
between male and female secondary school teachers on professional development. Therefore, Independent
Samples T-Test was statistically not significant (t (64) = -1.14, p>.05). This result failed to reject the null
hypothesis (HO). There was no significant difference between male and female teachers in professional
development. Both male and female secondary school teachers perceived their professional development as almost
equal. This statistic confirmed that HO1 is accepted.
Table 4.3.1: independent t-test between gender and Teacher professional development.
Gender
N
Mean
SD
Df
t
Male
32
3.94
.35
64
-1.14
Female
34
4.04
.38

p
.25

H2. There is no significant difference between experiences of teacher professional development in secondary
schools in Gharbia Governorate in Egypt.
Hypothesis H2 was tested using ANOVA. In the current study, the mean difference and it is significant level was
set at p<.05. In order to determine whether there is a significant difference in experiences on professional
development based on qualification, one-way ANOVA is conducted.
Table 4.3.2: The Levene’s test for homogeneity of variances.
Levene’s Statistic
DF1
DF2
Sig
.192
3
62
.902
Table 4.3.3: the one-way ANOVA between Experiences and Teacher professional development.
Experiences N
Mean
Sd
df1
df1
F
1-5
17
3.9
.39
3
62
.27
6-10
23
4.05
.39
11-15
14
4.0
.37
16-20
12
4.0
.32

P
.843

Result in table 4.3.3, shows that there is equally assumed between experiences toward teachers’ professional
development. The one-way ANOVA was not significant F (df1 (3) df2 (62) =.27, p>0, 05). Between experiences
toward teachers’ professional development. The result rejected the null hypothesis (HO). In hence, there was no
significant difference between experiences and teachers’ professional development. Finally, the post hoc test also
was not significant among experiences group.
Hypotheses HO3 to HO8 was tested by using Pearson correlation coefficient. The correlation (r) among the variable
will be tested at 0.05 coefficient level of significant.
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H3. There is no relationship between Create Constancy of Purpose for Improvement and teacher professional
development in Gharbia Governorate in Egypt.
Based on table 4.3.4 the finding indicates that the personal correlation was a positively significant relationship
between creating constancy of purpose for improvement toward teacher professional development. (r = 0.60,
p<0.01). High create constancy of purpose for improvement shows high teacher professional development. While
low create constancy of purpose for improvement shows low teacher professional development. Hence, according
to Wiersma and Jurs (1998), .50 to.70 is a moderate positive relationship between creating constancy of purpose
for improvement toward teacher professional development.
Table 4.3.4.

The relationship between Create Constancy of Purpose for Improvement and Teacher
Professional Development.
Teacher professional
Independent variable
development(TPD)
Create Constancy of Purpose for
Improvement
.594**

H4. There is no relationship between Adopt the New Philosophy and teacher professional development in Gharbia
Governorate in Egypt.
Table 4.3.5 shows that there was a positive relationship between adopting the new philosophy, and teacher
professional development. r = 0.45, p<0.01.low adopt the new philosophy shows low teacher professional
development. But, high adopt the new philosophy shows high teacher professional development. Therefore,
according to Wiersma and Jurs (1998),.30 to.50 is a low positive relationship between adopting the new
philosophy toward teacher professional development.
Table 4.3.5.

The relationship between Adopt the New Philosophy, and teacher professional development.
Teacher professional
Independent variable
development(TPD)
Adopt the New Philosophy

.454**

H5. There is no relationship between Improve Constantly and teacher professional development in Gharbia
Governorate in Egypt.
Table 4.3.6:

Relationship between Improve Constantly and teacher professional development.
Teacher professional
Independent variable
development(TPD)
Improve Constantly
.643**

According to table 4.3.6, the result implies that there was a positive relationship between improve constantly and
teacher professional development. r = 0.64, p<0.01. high improve constantly shows high teacher professional
development. While low improve constantly shows low teacher professional development. Therefore, according
to Wiersma and Jurs (1998), .50 to.70 is a moderate positive relationship between improve constantly toward
teacher professional development.
H6. There is no relationship between Institute Training on The Job and teacher professional development in
Gharbia Governorate in Egypt.
Table 4.3.7.

The relationship between Institute Training on The Job and teacher professional
development.
Teacher professional
Independent variable
development(TPD)
Institute Training
.821**

From table 4.3.7, it shows that there was a positive relationship between institute training and teacher professional
development. r = 0.82, p<0.01. high institute training shows high teacher professional development. While low
institute training shows low teacher professional development. Thus, based on Wiersma and Jurs (1998), .70 to.90
is a high positive relationship between institute training toward teacher professional development.
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H7. There is no relationship between Institute leadership and teacher professional development in Gharbia
Governorate in Egypt.
Table 4.3.8.

Relationship between Institute leadership and teacher professional development.
Teacher professional
Independent variable
development(TPD)
Institute leadership
.681**

Table 4.3.8 displays that there was a positive relationship between institute leadership and teacher professional
development. r = 0.68, p<0.01. Low institute leadership shows low teacher professional development. While high
institute leadership shows high teacher professional development. Hence, based on Wiersma and Jurs (1998), .50
to.70 is a moderate positive relationship between institute leadership toward teacher professional development.
H8. There is no relationship between Drive out Fear and teacher professional development in Gharbia Governorate
in Egypt.
Table 4.3.9.

Relationship between Drive out Fear and teacher professional development.
Teacher professional
Independent variable
development(TPD)
Drive out Fear
.742**

Based on table 4.3.9 there was a positive relationship between drive out fear and teacher professional development.
r = 0.74, p<0.01. high drive out fear shows high teacher professional development. While low drive out fear shows
low teacher professional development. Therefore, according to Wiersma and Jurs (1998), .70 to.90 is a high
positive relationship between drive out fear toward teacher professional development.
The finding implied that the first dimension of the independent variables of the current study used for the analysis
supported no significant difference between male and female toward teachers’ professional development.in the
same time, the second dimension of this study supported no significant difference among teaching experiences
toward teacher professional development.in additional, from the third dimension to the eighth dimension has had
positively related to teacher professional development. This finding supported that total quality management is
tremendously for improve secondary school teachers’ professional development in Gharbia Governorate in Egypt.
IV. DISCUSSION OF STUDY
The discussion in this chapter examined the three research questions of the current study. Based on the result of
the hypothesis and finding. Also, the findings were compared with similar researches in the literature reviewed.
Gender on teachers’ professional development.
There was no difference between male and female teachers in professional development. This study concurred
with the finding of Mohamed (2017) which mentioned that found there was no significant difference between
male and female on teacher professional development in Gaza. While Elham (2007) pointed to her study in Jordan
on the Effect of TQM in Teacher Professional Development Programs. The study found that there are significant
differences on the effect of TQM on gender in planning and practice for women teachers in secondary schools in
Jordan.
Experience on teachers’ professional development.
This research finding indicated that there was no difference between experiences and teachers’ professional
development. Similarly, Mohamed (2017) his study found there are no statistically significant differences at the
level of significance between the mean scores of the sample members to the degree of effectiveness of the program
and the extent of practicing the skill of time management attributed to a variable (years of service). Conversely,
Awad (2003) found the need to reconstitutes the experiences of secondary school teachers and promote their
position in educational and psychological fields. It emphasized to increase their knowledge of the subjects and the
development of their skills in teaching process through science and technology. In the same time, Imad (2017)
found There were significant differences for all the areas of the School-Based Teacher's Continuous Professional
Development Programme in improving the teachers’ practices in the classroom attributed to the variable of
experience in favour of experience (more than ten years) when was compared with the experience (less than five
years).
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Create Constancy of Purpose for Improvement.
There was a moderate positive relationship between creating constancy of purpose for improvement toward
teachers’ professional development. The result supported with Gebhardt, Schwab, Krammer, and Gegenfurtner
(2015) prescribed that all teachers were satisfied in their group-work; differences between conventional and
special education teachers were non-significant. Elementary teachers had more positive views than secondary
school teachers. The study shows the practical relevance for teacher education in classroom settings. Similariy,
Davis, Clevenger, Posnock, Robertson, and Ander (2015) Their discovered Post-session scores on between
proficient group learning, aptitudes and dispositions were fundamentally higher and a facilitator improvement
course and investment in the showing occasion positively affected apparent information, abilities and states of
mind toward between proficient cooperation. Also, Nawelwa, Sichinsambwe, and Mwanza (2015) their study
showed the role of teamwork to attain the goals of the institutions. The teachers working together as a team in
secondary schools in Zambia is the best strategy to coordinate work and promote quality management in these
schools. Indeed, the group work is considered the way out than individual services, most of the teachers believed
that teamwork would ensure efficiency and effectiveness in schools.
Adopt the New Philosophy of TQM.
The result indicated that there was a low positive relationship between adopt the new philosophy and teachers’
professional development. This study is in not support of past research by Aggarwal (2016) which show that the
relevance of TQM in teacher education. He pointed that provision of good infrastructural facilities in education
(classrooms, library, laboratories, and instructional materials to learners) and effective teaching and learning
process are the vital instrument on enhancing quality in education. Likewise, Thokozile and Magwaza (2007) The
outcomes of the study showed that educators with a positive view of TQM principles were more likely to apply
them in their teaching situations, knowing that the student is the significant to the client who needs to gain
acceptable knowledge within the context of learning.
Improve Constantly.
Based on the finding of this research the result implied that There was a moderate positive relationship between
improve constantly and teachers’ professional development. The finding support with (Bany et al,2015) they
found showed that the degree of implementation of continuous improvement is averaged and that the Jordanian
universities that applied for a certificate of quality assurance standards are used to ensure quality issued by the
Higher Education Accreditation of Jordan as the main method. And that the main drivers of continuous
improvement are: to improve departmental image or prestige, to improve product or service quality, and to become
more competitive. But this finding is opposed the finding of Nawelwa, Sichinsambwe, and Mwanza, (2015) The
study found that provision of instructional materials and counseling strategies to the pupils does not improve the
educational performance as well as inadequate of instructional materials would also deter some schools to achieve
their basic objectives.
Institute Training on the Job.
This result shows that there was a high positive relationship between institute training and teachers’ professional
development. The finding consistent with Hardman,.Frank, Jan Hardman, Hillary Dachi, Louise Elliott, Noel
Ihebuzor, Maniza - Ntekim and Audax Tibuhinda (2015) They found that teachers who had participated in the
school-based training showed significant differences in their pedagogical practices and demonstrated a positive
attitude towards their training and their pupils, and saw teaching and learning as an interactive, communicative
process. Also Omoogun and Omoogun, (2013) in the line with the current. They found that teachers prefer
workshop as a model of professional development to enable them to implement EE curriculum. Also, conformed
to Popham (2010) his found that training must be adequately offered in the use of new valuation strategies and
provision for the continuous professional development programs for all school administrators, teachers, and
axillary staff would aid the school in meeting its objectives. Similarly, with Reda (2006) his study indicated that
the school training program unit (STU) should be put in place in the schools towards boosting the professional
development and enhancing total quality management in the school. The teachers need should be identified and
teachers really participate in choosing trainers and subjects.
Institute leadership
With correlation analysis conducted in the current study. The result revealed that There was a moderate positive
relationship between institute leadership and teachers’ professional development. The study concurs with Alan,
Mohamed and Hasan (2012) they study disclosed that the role of public secondary school principals was high in
all fields of study. It reveals that there is no significant differences in gender, years of experience and school
location. While there is significant dichotomy due to specialization and academic qualification and experience.
Though, the absence of material and moral incentives is the threat to professional teacher’s development in Ghaza,
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which requires funding and provision of instructional materials for their professional development. Similarly, with
Elham (2014) her study found that there was high positively degree of the principal's practice as a resident
supervisor for his role in the professional development. Also, in the line with Bredeson (2000), he found the
principals of the schools concurred that the success of school development is hinged on teacher professional
development. Furthermore, the study conformed with Amal (2004) her study found there was a positive
relationship between principals’ leadership and teachers professional development.
Drive out Fear.
Based on the finding of this research the result indicated that There was a high positive relationship between drive
out fear and teachers’ professional development. The finding support with Deming (1986) suggested that If the
aim in education is to promote academic freedom, to create an appropriate working environment and advancing
productivity, management initiatives that address concerns in the workplace and the potential consequences
employees may face from talking about these concerns is a positive step for everyone to work effectively to
achieve organizational goals. On the other hand, the current study on contrary with Pfeffer and Sutton (2000)
emphasizes that the fear brings about an attention on the short run driving out the attention of the long run.
Furthermore, the fear creates a focus on the person rather than in a punitive culture.
V. CONCLUSION
This study was an effort to examine the difference between gender and experience among secondary school
teacher on teacher professional development in Al Gharbia in Egypt and this study found no difference between
male and female toward teacher professional development. In the same time, no experience difference on teacher
professional development. Which means that all teachers have the same interest in professional development to
improve their self-efficacy. In addition, this study aimed to determine the relationship between the six dimensions
of total quality management on teacher professional development in Al Gharbia in Egypt and the current study
implies that had positively related to teachers’ professional development.
Total Quality Management in education has a significant role towards enhancing the standard of education in
providing skilled and professional teachers. In the same time, teachers’ professional development is one of the
fundamental factors determining an institution success in meeting the student, parents, community, and
stakeholder. Finally, the teacher must be prepared for high professional level for this critical stage of education.
Recommendations
From the result of the study, the researcher found there was no difference in terms of gender and years of teaching
experience. In additional, the relationship among Create Constancy of Purpose for Improvement, Adopt the New
Philosophy, Improve Constantly, Institute Training on the Job, Institute leadership and Drive out Fear had
positively related each other, the researcher tried to proposition the following basic recommendation. First,
continuing and supporting training programs in secondary schools which aimed to help teachers improve their
competencies and abilities in order to improve their performance and practices within the classroom.
Second, make a study that is similar to the current study in other stages of the study, such as primary and middle
schools in Egypt. Furthermore, conduct similar studies for this study to measure other variables like age,
educational qualification, and material status.
Third, encourage teachers of the secondary school to attend a training course and learn recent research and
educational studies by providing financial and moral incentives. On the other hand, seminars could be held for
high school teachers in order to improve their attitudes and perspectives towards professional development.
Fourth, continuous training for leadership and staff of the school, that is because the professional development is
an effective tool for building a clear understanding and creative expertise that helps in doing perform more
effectively.
Fifth, creating a satisfactory social relationship between faculty and school leadership away from tyranny,
authoritarianism, and dictatorship. In additional, Selecting the school leadership of the qualifications and
experiences of high efficiency under specific conditions. Also, school leadership should respect teachers point of
view while making discussion, decision-making also, should be done in a participant with all staff, emphasize the
importance of holding courses to discussing the modern teaching methods.
Finally, develop regulations for the promotion of teachers on the basis of achievement, creativity, experience, and
liberality in the profession.
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